
Introduction to Oklahoma Tiered 
Intervention System of Support (OTISS) 

Jessica Collins, BCaBA 

Behavioral Specialist, State Personnel Development Grant 

Oklahoma State Department of Education   



Alignment to Learning Forward Standards  

• The new education law, Every Student Succeeds Act (ESSA), redefines professional 
development with a purposeful influence from Learning Forward.  

• Learning Forward, a national association recognized as leaders in professional learning, 
has established standards for professional learning that set a high bar for quality learning 
experiences.  

• This session aligns to the following standard(s): 
• Learning Communities  

• Leadership 

• Learning Designs 

• Outcomes 

 



Moving Upstream: 
A Story of Prevention and Intervention 

(Adapted from a story told by Irving Zola as cited in McKinlay, John B. "A case for refocusing upstream: The 
political economy of illness." In Conrad and Kern, 2nd edition, 1986, The Sociology of Health and Illness: 
Critical Perspectives. pp. 484-498.) 



 
In a small town, a group of 
fishermen gathered down at 
the river. Not long after they 
got there, a child came 
floating down the rapids 
calling for help. One of the 
group on the shore quickly 
dived in and pulled the child 
out. 



 

Minutes later another child 
came, then another, and 
then many more children 
were coming down the river. 
Soon everyone was diving in 
and dragging children to the 
shore, then jumping back in 
to save as many as they 
could. 



 

In the midst of all this 
frenzy, one of the group was 
seen walking away. Her 
colleagues were irate. How 
could she leave when there 
were so many children to 
save? After long hours, to 
everyone’s relief, the flow of 
children stopped, and the 
group could finally catch 
their breath.  



At that moment, their colleague came 
back. They turned on her and angrily 
shouted:  
 
“HOW COULD YOU WALK OFF WHEN 
WE NEEDED EVERYONE HERE TO SAVE 
THE CHILDREN?”  



She replied,  
It occurred to me that someone ought to 
go upstream and find out why so many 
kids were falling into the river. What I 
found is that the old wooden bridge had 
several planks missing, and when some 
children tried to jump over the gap, they 
couldn’t make it and fell through into 
the river. So I got someone to fix the 
bridge. 



Take a few minutes to “reflect” on the 
story.  

 



The Main Goal  

• We can’t “make” students learn or behave. However, we can 
create an environment to increase the likelihood of academic 
and social success.  

 

• Environments that increase the likelihood of this success are 
guided by a core curriculum and implemented with consistency 
and fidelity across all learning environments. 

 



OTISS is Oklahoma’s 
tiered intervention 
model for identifying 
and addressing 
academic and 
behavioral difficulties 
that interfere with 
student success.   



RTI and PBIS  

Response to Intervention 
(RtI) 

Positive Behavioral 
Interventions and Supports 

(PBIS) 



Response to Intervention 

RTI is a multi-tier approach to the early identification and 
support of students with learning and behavior needs.  

 

 



Positive Behavior Supports and 
Interventions 

• PBIS is a multi-tiered approach to establishing the 
behavioral supports and social culture and needed for all 
students in a school to achieve social, emotional and 
academic success.  

 



What to think about?  

• How do you know which students in your school needs help? 

• What do you currently do for the students in need of help?  

• How do you know that what you are doing is effective?  

• How to organize and support helping students?  

• How do you involve/support parents in helping their children 
learn?  



What is OTISS  

Is not another program, initiative, or curriculum to add 
to good instruction already occurring……. 

 

It’s a FRAMEWORK for organizing all the good things 
you are doing now! 

 



OTISS IS… 

• A systematic approach to instruction in which we attempt to 
respond to and prevent school based problems 

 

• This is accomplished by 
• Identifying students who are not doing as well as they should 

• Making efforts to improve performance 

• Examining our efforts to see how it worked 

 



SOUNDS SIMPLE, BUT THE DEVIL IS 
IN THE DETAILS! 



“Must Haves” for OTISS Implementation 

• An administrator that is actively engaged. 

 

• An OTISS Implementation Team that meets regularly. 

 

• Resources that are on-target, appropriately distributed, and 
consistently used. 

 

• Staff that is effectively allocated. 

 

• A structure and schedule that is flexible.  

 



Core Components of OTISS  



8 Core Components of OTISS   

• Leadership  

• Teaming 

• Professional Development 

• Universal Screening/Benchmarking 

• Tiered Levels of Interventions 

• Progress Monitoring 

• Decision Making 

• Family Engagement 

 



Leadership  

• “ACTIVE” Leadership is Key. 

• Crucial in ensuring successful implementation of 
OTISS;  

• Sets the climate for the school; and 

• Responsible for allocating staff, time professional 
development and resources as needed. 

 



Passive Leadership  

Passive leadership says 
“You can do 

OTISS  if you want, but I’ll 
be in my office.” 

 



Active Leadership  

• Active leadership is 
present and engaged 
in the development, 
implementation and 
evaluation of OTISS 



Teaming  

• Teaming requires 
communication and 
collaboration  

• Teams meet regularly to discuss 
OTISS implementation, Student 
concerns, and arrive at solutions 
based on data  

• Teams that are composed of a 
variety of school personnel and 
meet regularly are KEY! 



The Work of the OTISS Team  

Team members work collaboratively 
to: 

• Determine students’ strengths and 
needs;  

• Review students’ response to 
interventions; and  

• Interpret and utilize data to develop a 
plan designed to address students’ 
academic and/or behavior needs. 

 



Professional Development  

• Basic Areas for Professional Development 
• Assessment & Universal Screening  

• Academics and Behavior  

• Instruction & Interventions 

• Progress Monitoring & Data Analysis 

• Parental Engagement 

 



Professional Development Plan  

Start with identifying greatest need. 

• Focus on one or two topics per year. 

• No more than one-hour sessions after school; one week during 
summer. 

• Train all staff. 
 

Plan for practice with feedback  

and reflection. 

 



Universal Screening/Benchmarking  

• Screen all students at least 3 
times per year. 

• Identify students at risk of 
academic or behavioral difficulties 
– EARLY. 

• Choose screeners that are: 
• Research‐based; 

• Brief; 

• Easy to administer; and 

• Provide benchmarks for performance.   

 



Universal Screening/Benchmarking 

• Screeners must be completed with fidelity by trained personnel. 

• Screening data must be summarized. 
• Input into a data base with graphic display 

• Screening data must be analyzed.  
• Soon after data has been collected 

• Reviewed at the broadest levels first; then continue to individual 
student data 

(School-wide → Grade Level → Classroom → Student) 

 



Tiered Levels of Interventions  

• OTISS Interventions are: 
• Implemented for students who are having 

academic or behavioral challenges; 

• Strategies proven to work to remediate 
and prevent future challenges; 

• Provided at different levels based on the 
student’s needs; and 

• Intensified or reduced based on the 
student’s response. 

 



Tiered Levels of Intervention  

Tier I: Core Instruction for All students 
 

Tier II: Strategic Instruction for Some Students  
 

Tier III: Intensive Instruction for a Few Students 

 



Tiers: The Right Support at the Right 
Time 



Tier I: Universal  

• Includes: 

• Quality curriculum and instruction; 

• Preventative approach to teaching academic and social 
behavior; 

• Universal intervention carried out with fidelity; 

• Using data for decision making; and 

• Screening measures to proactively identify at risk 
students. 

 



Instructional Practices  

• Remember when implementing Tier I there are a menu of practices to 
support teaching of the core academic and behavioral content. 

• Some instructional practices include:  

• Co-teaching; 

• Access to the General Education Curriculum; 

• Collaborative Teaming; 

• Cooperative Learning; 

• Curricular Modifications;  

• Curricular Mapping; 

• Universal Design for Learning; 

• Flexible Student Grouping; and 

• Differentiating Instruction. 

 



Tier II: Targeted Group  

• Includes: 

• Evidence and/or research-based interventions carried 
out with fidelity; 

• Resources appropriate to the student’s level of need; 
and  

• Monitoring the progress of students receiving those 
interventions on a weekly basis  

 



Tier III: Individualized  

• Includes: 

• A more in-depth analysis of the student’s data; 

• Assessment information is essential for effective team 
decision-making; 

• More intensive progress monitoring techniques should 
be applied; and 

• Special education services may be determined 
necessary.  

 



Progress Monitoring  

• Tracking a student’s response over time to 
interventions prescribed as a result of his/her 
performance on a screener.  

 



Decision Making  

• Educational decisions are made by the OTISS Team 
based upon intervention data and information using 
rules decided upon by the team prior to beginning the 
process. 

 

•    In other words, decisions are based on data and not 
personal views.  

 



 What  Data is Necessary to Make 
Decisions? 

• Where students should be performing (from normative or 
benchmark performance). 

• Where students are performing before intervention (from 
baseline). 

• How students are performing on the intervention(s) (from 
progress monitoring). 

 



Decision Making Within Tiers  

• Possibilities: 
• Moving to a more  

   intensive tier; 

• Moving to a less intensive tier;  

• Staying in the current tier; or 

• Stopping the intervention. 

 



What is Family Engagement?  

 A shared responsibility in which:  

• Schools are committed to reaching out 

to engage families in meaningful ways; 

and   

• Families are committed to actively 

supporting their children’s learning and 

development. 

 
  -Family, School, and Community Engagement National Working Group 

 

           

 

 

) 

 



When Families are Engaged, Students: 

• Acquire literacy skills faster;   

• Earn higher grades and test scores;  

• Enroll in higher level programs; 

• Are promoted more and earn more credits;  

• Adapt better to school and attend more 
regularly; 

• Have better social skills and behavior; and  

• Graduate and go on to higher education. 
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