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The new education law, Every Student Succeeds Act (ESSA), redefines professional development with 
a purposeful influence from Learning Forward. 

Learning Forward, a national association recognized as leaders in professional learning, has 
established standards for professional learning that set a high bar for quality learning experiences.

This session aligns to the following standard:
● Outcomes - When the content of professional learning integrates student curriculum and 

educator performance standards, the link between educator learning and student learning 
becomes explicit, increasing the likelihood that professional learning contributes to increased 
student learning. 

Alignment to Learning Forward Standards



 
 

Today’s Storyline:
Central to the learning design process is the 
sense-making of the educator. They must be able to 
articulate the Big Ideas that are essential for the learner 
to access.
Instruction must be responsive to real evidence of the 
student’s progression toward mastery. 
The classroom environment must make every effort to 
value each student’s contribution and leverage structures 
that promote student autonomy.
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Let’s Use a New Rectangle



 
 

What about...



 
 

Break for Peer Feedback
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That make me wonder...



 
 

Let’s call these TRUE rectangles.
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Not Observed Beginning Developing Progressing Extending

Students are not 
provided with any 
opportunities to 
engage in the 
assessment of their 
peers’ work.

The teacher asks 
students to assess 
a peer’s work and 
provide feedback 
on a trivial task, 
such as a math 
facts worksheet. 
The task provided 
limited 
opportunities to 
comment on the 
quality of work. 
Rather, the 
assessment is 
focused on 
completeness or 
accuracy.

The teacher asks 
students to assess 
a peer’s work and 
provide feedback to 
improve the quality 
of the work. 
------------------------
The feedback is of 
low quality, or no 
time is provided for 
students to apply 
what they learned 
from feedback.

The teacher asks 
students to assess 
a peer’s work and 
provide feedback to 
improve the quality 
of the work. 
------------------------
Some students 
receive adequate 
feedback of 
adequate quality 
while other do not. 
Limited time is 
provided for 
students to apply 
what they learned.

The teacher asks 
students to assess 
a peer’s work and 
provide feedback to 
improve the quality 
of the work. 
------------------------
All students receive 
feedback of 
adequate quality, 
and sufficient time 
is provided for 
students to apply 
what they learned.

Peer Feedback



In what ways did the task 
provide students 
opportunities to contribute? 



In what ways did the teacher 
value students as learners? 



In what ways did other 
students contribute to your 
learning experience? 



What does this mean for you?


